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English as an Additional Language (EAL) Policy

1. Introduction

This policy outlines our school’s commitment to providing an inclusive, welcoming, and accessible curriculum for pupils learning English as an Additional Language (EAL). We recognise that linguistic and cultural diversity is an asset that enriches our school community. We also acknowledge that our pupils face dual challenges: navigating their Special Educational Needs and Disabilities (SEND) alongside acquiring a new language.
2. Aims and Objectives

· To welcome and value the cultural and linguistic experiences of EAL pupils.

· To ensure all EAL pupils reach their full academic potential and therapeutic potential.
· To integrate EAL pupils into the classroom as quickly and smoothly as possible.

· To provide integrated and structured support where language acquisition and SEND provision overlap alongside curriculum learning.

· To use total communication approaches to support both language development and cognitive access.

· To maintain close, supportive partnerships with parents, carers, and external local authorities.
3. Identification, Assessment, and the "Dual Need" Challenge

Upon enrolment, the school collects vital linguistic background data through an initial parent meeting and enrolment documents. Distinguishing between an EAL language barrier and a SEND-related communication difficulty requires careful, multidisciplinary evaluation.

3.1 Initial Assessment

The class teacher will assess the pupil's language proficiency within the first two weeks of entry. This assessment covers four key areas:

· Listening: Understanding spoken instructions and classroom discourse.

· Speaking: Verbal communication in social and academic contexts.

· Reading: Decoding, vocabulary comprehension, and textual analysis.

· Writing: Grammatical accuracy, sentence structure, and independent composition.
Upon enrolment, the EAL Lead, Special Educational Needs Coordinator (SENCO), and the Speech and Language Therapist will collaborate to identify underlying needs. They will assess the pupil's needs within the first four weeks of entry. This assessment covers four key areas:

· Receptive Language: Understanding spoken instructions vs. understanding non-verbal cues.

· Expressive Communication: Use of verbal English, home language, or Alternative and Augmentative Communication (AAC).

· Cognitive Processing: Differentiating between language processing speeds and cognitive delays.

· Social Communication: Evaluating peer interaction while accounting for both cultural norms and neurodivergent profiles.

3.2 Proficiency Grading

Pupils are tracked using standard EAL proficiency bands taken from The Bell Foundation’s EAL Assessment Framework for Primary Schools:

· Band A: New to English

· Band B: Early Acquisition

· Band C: Developing Competence

· Band D: Competent

· Band E: Fluent
While standard EAL proficiency bands (Bands A–E) are referenced, pupil progress is tracked holistically against:

· Education, Health and Care Plan (EHCP) outcomes.

· Small-step progress trackers (e.g., Engagement Model, or internal school frameworks – SCERTS, Pre-assessment Strands and Small Steps documents).

· Specific communication targets set by Speech and Language Therapist (SLT).

4. Classroom Practice and Differentiation

Teachers are responsible for planning lessons that meet the needs of EAL learners within classrooms, alongside the support of our SLT who ensure that highly specific needs are met.

4.1 Strategies used by Teaching Staff

· Visual Support: Use graphs, concrete objects, diagrams, and key visual cues.

· Visual Environments: Standardised use of visual timetables, multi-sensory objects, and environmental labelling.

· Scaffolding: Provide writing frames, sentence starters, and word banks, use dual coding where appropriate, and highly differentiated tasks using concrete, real-world examples before moving to abstract concepts.
· Collaborative Learning: Pair EAL pupils with strong English language peers for group work.

· Pre-teaching: Introduce core vocabulary and concepts before the main lesson.

· Dual-Language Resources: Utilise bilingual dictionaries and books, where appropriate. 
· Augmentative Communication: Consistent use of AAC devices, PECS (Picture Exchange Communication System), and Makaton signing to bridge both EAL and SEND barriers, where appropriate.
· Reduced Verbal Loading: Keeping spoken instructions short, clear, and direct, supported by physical modelling and visuals.
5. Roles and Responsibilities

5.1 Head of Provision and Governing Body

· Ensure adequate funding for specialised EAL, SEND, and therapeutic resources.

· Monitor the overall academic progress of EAL groups across the school and impact upon EHCP annual review outcomes.

5.2 Lead Teacher and SENDCo
· Oversee the initial assessment and joint tracking of EAL/SEND pupil progression.

· Advise staff on differentiating between a language barrier and a learning difficulty.

· Maintain the school's EAL/SEND register and update pupil profiles for annual reviews.

· Secure and distribute bilingual and EAL-specific learning resources.
5.3 Speech and Language Therapists (SLTs)

· Collaborate with teaching staff to design communication strategies that respect the pupil's home language.

· Assess whether communication breakdowns stem from speech pathology or language acquisition.
5.4 Class Teachers and Teaching Assistants

· Implement EAL and EHCP strategies and provisions simultaneously in daily lesson planning, routines and delivery.

· Track individual pupil progress against language acquisition targets. 
· Foster a culturally inclusive classroom environment.
6. Parental Engagement

The school actively works to remove communication barriers for families:

· Providing translated school newsletters and essential notices where possible.

· Arranging professional interpreters for parents' evenings and annual reviews.

· Encouraging parents to maintain and develop their child’s first language at home.
Independent special schools often serve wide geographic areas and diverse local authorities:

· Local Authority Liaison: Ensuring the pupil’s EAL needs are accurately represented in EHCP documentation and funding agreements.

· Accessible Communication: Providing translated documents, visual guides, and professional interpreters for EHCP annual reviews and multi-agency meetings.

· Home Language Validation: Working with parents to understand the child's communication competence in their first language to build a baseline.
7. Monitoring and Review.

The EAL Lead, SENCO and SLT review data termly to evaluate the impact of integrated support. This policy is reviewed annually by the Senior Leadership Team and Governing Body to ensure compliance with Independent School Standards
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